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ABSTRACT

"Life skills" are defined as psychosocial abilities for adaptive a gsitive behavior that enable individuals to deal
effectively with the demands and challenges of everyda ely grouped into three broad categories of
skills: cognitive skills for analyzing and using infor eveloping personal agency and managing

may be learnt by teaching or simply i alone, there’s always a
combination of more than one.

To broadly classify, accordi
thinking, effective co ations skills, e elf awareness, coping with stress and

coping with emotio

The present rese based on “Effectiveness of Life s

A list of 200 stude schools providing life skills training a dents from schools not providing life skills

training between a 14-16 years were taken as a sample an dardized tests in form of questionnaires on

life skills were condu
INTRODUCTION

Let us begin by first defining what efinition of life skills, but they can be best understood as

the abilities for positive and adaptive be e individuals to deal effectively with day to day needs and
challenges (WHO, 1994); which means that life skills are innumerable and vary over different cultural settings. UNICEF
has given a list of 10 major life skills are: Decision making skills help to take constructive decisions of life especially in
areas of health, career choices etc; Problem solving skill, similarly help to solve problems effectively that in turn help to
improve mental health; Creative thinking helps to explore the alternative ways as well as various consequences of our
actions and non- actions. Hence, helps in being adaptive and flexible to our environments; Critical thinking is the ability to
analyze available information and experiences objectively. This helps to recognize factors that influence our attitudes and
beliefs such as peer pressure, family pressure, media etc; Communication skills help to effectively express ourselves
verbally and non - verbally appropriate to different times. It also helps in asking for advices when needed; Interpersonal
relations skills are extremely important for mental and social wellbeing. It helps to think and act positively towards people
around us i.e. family, friends, workplace, colleagues etc which are, our strong social support; Self awareness means
recognition of ourselves, our strengths, weaknesses, desires, beliefs, and stressors. It is often a pre requisite for

communication, interpersonal relations and often empathy; empathy is the ability to understand the plight of another
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person. It’s like stepping in the other person’s shoes; coping with stress is recognizing the different factors causing stress
and ways to deal with them effectively. This helps in wellbeing of not only mental health but also social and physical
health; coping with emotions again implies understanding various emotions of self and other, and factors which influence
them.

Life skills enable individuals to translate knowledge and attitudes into actual abilities. Acquisition and application of life
skills influence the way we feel, are influenced and are perceived by others. They therefore help in promotion of mental,
physical and social wellbeing (CBSE and WHO, 1994).

Nelson and Jones (1992) recommends that specific life skills should be regarded as comprising of three dimensions:
attitude, knowledge and skill. A proper attitude to any skill is that one should assume personal responsibility for acquiring,

maintaining, using and developing it. Knowledge of learning.th ect skills and making the right choices based on the

knowledge acquired. People who have been exposed e this kind of knowledge which can guide their

actions. Skill involves putting knowledge and attitud

Central to life skills philosophy are the concept of powerment and a that skills can be learnt, modified and

improved as a person develops and adjusts to life’s

Rooth (1997) states that acquiring li g refers to growth and

development of people. It is also a proc iR various initiatives
for reconstruction in their ¢ i e of life skills

education.

e skill education:

otes high risk behavior such as alc

Importance

The host of facto rug abuse and al relationships such as

boredom, rebellio pressure and curiosity. The psychologi factors such as the inability to tackle emotional

pain, conflicts, frus and anxieties about the future are often t force for high risk behavior. Life skills

training is an efficaci for empowering the youth to actgresponsib e initiative and take control. It is based on the

assumption that when y! ple are able to rise above nal impasses arising from daily conflicts, entangled

ti social or high risk behaviors(CBSE). A study

relationships and peer pre are less likely to reso

conducted by Marlow Svatek, education to students in a village in southwestern
Burkina Faso was highly effective i from schools, effective in spreading awareness on issues
life reproductive health, disease preventio g and self esteem. He also says that life skill programs must
reach the students earlier, preferably primary school level and be a compulsory component of national curriculums.
Another study was done by Tahereh Mahdavi et. al., 2007 to investigate the effectiveness of life skill training on
happiness, quality of life and emotional regulation in Tarbiat Moallem students, and the results showed that life skill

training is effective and also significant difference in psychological health, social relationship and physical situation.

Life skills are applicable to all age groups but importantly to school children of age 10-18 years, since this age group is

most vulnerable to high risk behaviors and health problems (CBSE).

Life skill is highly effective in areas of alcohol, smoking, drug addicts, delinquency and crime. A test was conducted by
Botvin, GL, Baker E, Dusenbury L, Botvin EM, and Diaz T (1984) to find the long term follow-up results of a randomized
drug abuse prevention trial in a white middle class population. It was found that there was considerable reduction in drug

and polydrug use by groups which received proper training and follow up. It was concluded that Drug abuse prevention
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programs conducted during junior high school can produce meaningful and durable reductions in tobacco, alcohol, and
marijuana use if they (1) teach a combination of social resistance skills and general life skills, (2) are properly
implemented, and (3) include at least 2 years of booster sessions.

Another research was conducted by Griffin KW, Botvin GJ, Nichols TR and Doyle MM to know the effectiveness of
universal drug abuse prevention approach for youth at high risk for substance use initiation. Results indicate that a
universal drug abuse prevention program is effective for minority, economically disadvantaged, inner-city youth who are at
higher than average risk for substance use initiation.

Another research was done by Griffin KW, Botvin GJ, and Nichols TD on preventing youth violence and delinquency
through a universal school based prevention approach. This study found a significant decrease in cigarette smoking,

alcohol use (drunkenness), and poly drug use (concurrent hol, and marijuana use) at follow-up for the two

groups of students who received Life skill training.
Results of a study among middle school student ctions in violence and delinquency at 3-
month follow-up for LST participants relative to t 0 received a standard heath education

curriculum. Stronger effects were found for students v i f the LST program. These effects included

2 teacher must first andfoeremost understand

the student’s point includes Classroom discussions on
various issues of s, Value education discussions,
Case studies of vi ike music, dance, theatre, poster
making etc, Debal with educators as well as with
their wards, Grou
The present research ided in schools is actually effective or not. The
dimensions taken into co dressed to in the previous researches conducted in the

area of life skills. It was hen

Methodology:

Objective: To study the effectiveness of life skills education provided to school going adolescents.

Variables:

Independent variable- life skill training given to adolescents in schools
Dependent variable- State Anxiety, dimensions of life skills such as self care, non turbulence, social contact,

communication, responsibility, social etiquette, self esteem, personal hygiene of the students.

Sam pIe: Total 400 students were selected from different schools of Baroda city. Out of 400 students; 200

adolescents were from schools providing life skill education and 200 adolescents from schools not providing any life
skills education. The students were between the age group of 14-16 years.
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Hypothesis:

There will be significant difference in level of anxiety between the life skill and non life skill group.

There will be significant difference in area of self care between the life skill and non life skill group.

There will be significant difference in area of non turbulence between the life skill and non life skill group.
There will be significant difference in area of social contact between the life skill and non life skill group.
There will be significant difference in area of communication between the life skill and non life skill group.

I T S

There will be significant difference in area of responsibility between the life skill and non life skill group.

Diagnostic Tools:

A questionnaire was prepared using 3 life skill te
1. Life skills test by Walker and Hanng which measure participant’s knowledge of basic life skills of

rauer, T. This test was initially developed

2.
to know how successf i i 3 live i ater the test was found to be
hich are life skill profile
ence, social
the other shorter versions.
3. D: Edwards,C.; Montuori,J; and
hat evaluate how respondent feel

Procedure:
The aim of the research heck the effectiveness of lif training given in schools on students between ages 14-

skill group which consisted of 200 students from

16 years. For this purpose s were prepared- first,

schools which provided life ski e skill group which also consisted of 200 students from
different school not providing life sk ons were taken from the principals of the respective schools
to conduct the research. Also, knowledge oning of the school as well as ways in which they imparted life
skill education, in case they did was taken. The prepared questionnaire was given to all the 400 students and individual

data on all dimensions for all students was calculated. Later this data was analyzed using the spss.

Discussion:
The aim of the research was to find out the effectiveness of life skill education on adolescents. For this, data was collected

from 400 samples of age between 14-16 years and analyzed using the spss. Tables shown below-
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Table 1: Table showing Mean and Standard deviations of life skill test, Life Skill profile 39 and State anxiety tests.

Sr. no. Test dimensions Mean Standard deviation
Group A Gfoup B Group A |group B
1. Life skill test Social etiquette and 11.64 11.69 2.733 2.539
communication
Self esteem and 9.64 7.66 2.786 2.633
hygiene
Total 21.28 19.34 4.290 4.340
2. Life skill profile 39 Self care 19.87 18.46 3.006 3.168

30.86 4.923 5.317

15.29 2.943 2.910

17.62 2.786 2.983

37.43 5.480 5.607

3. state anxi 6.671 5.102

inventory

education group, .
High mean score deviation scores show lower
effectiveness an
As it can be seen 2 and 19.34 for the non life skill
group and standa
between performal

f both the groups.
Table 2: Table showing

Sr. | Tests us Sig. (2-tailed)
no.
1. Life skill test d communication 0.86
hygiene 0.00**
0.00**
2. Life skill profile Self care 0.00**
Non-turbulence 0.006**
Social contact 0.002**
Communication 0.233
responsibility 0.00**
3. State anxiety inventory State 0.13

For test 2, life skill profile-39 (LSP-39) various dimensions were taken. For self care category students receiving life
skill education scored 19.87 in mean scores while students not receiving any life skill education scored 18.46. There

standard deviation scores were 3.006 and 3.168 respectively. Significant difference was seen. For non turbulence
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category the life skill group scored 32.28 while the non life skill group scores 30.86 in mean scores and standard
deviation of 4.923 and 5.317 respectively. Significant difference was seen. In area of social contact, life skill group
scored 16.20 in mean scores while the non life skill group scored 15.29. Their standard deviation scores were 2.943
for the life skill group and 2.910 for the non life skill group. Significant difference was seen. For category of
communication the life skill group scored 17.97 and the non life skill group scored 17.62 in mean, and 2.786 and
2.983 respectively in standard deviation. There was no significant difference. In dimension of responsibility, students
of life skill group scored 39.85 in mean whereas students of non life skill scored 37.43. While the standard deviation
scores were 5.480 for life skill receiving group and 5.607 for group receiving no life skill training. Again significant

difference was seen.

For test 3, which was State Anxiety Inventory, the life skill group scores 34.91 in level of state anxiety whereas the

non life skill group scores 35.81 in mean scores. Stane n scores for life skill group were 6.671 whereas

that of the non life skill group was 5.102. These ner state anxiety in the life skill group than the

Hence, life skill education is a must for all stude i lot to help them deal effectively with life’s
challenges. This result is also supported by few rese i as one by Botwin GL et.al (1984)

included decre i ighti guency. Marlow Svatek, 2012 proved
that providing aso was highly effective in
decreasing dr iS¢ > reproductive health, disease

prevention, fu nning and self esteem. And so if chil arn how to deal positively with their problems,

they are less p becoming victims of any social or perso
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